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This study was aimed to investigate the attitude of principals, supervisors and 
mentees towards action research as reflective practices in Postgraduate Diploma in 
Secondary School Teaching (PGDT). The samples used for this study consisted of 
82 mentees, 38 Principals and 26 Supervisors taken from three clustered centres by 
using stratified random sampling technique for mentees and principals whereas 
availability sampling techniques were employed for supervisors. To make the 
interpretation of data sound and to the point, the researcher used descriptive 
statistics (mean scores and standard deviations) to describe the nature of the data 
and the characteristics of the sample. Moreover, inferential statistics (one way 
ANOVA) was employed to compare a significant mean differences exist between 
and within groups of the most likely value of the variables. The findings from this 
study revealed a statistically significance mean difference among mentees for lack 
of innovative methodologies, lack of instructional materials and lack of dedication 
from lecturers and attitudes towards action research as reflective practices in the 
case of Haramaya clustered centre. Therefore, principals and supervisors of the 
implementing unit of the system should act morally, practically, professionally, 
ethically, responsibly and critically so as to accommodate professional need of the 
nation to bring behavioural changes and quality education for the Ethiopian 
children. 

Key Words: attitudes, Haramaya University, psychology, Ethiopian children, school 
principals, reflective practices 

INTRODUCTION 

In the last decade, the slogans of reflective teaching, action research, research based and 
inquiry-oriented teacher education have been embraced by both teacher- educators and 
educational researchers throughout the world (Schuck and Wood 2006). On the one 
hand, teacher educators who represent a variety of conceptual and ideological 
orientations to schooling and teacher education, have, under the umbrella of reflective 
practice, tried to prepare teachers who are more thoughtful and analytic about their work 
in some fashion. On the other hand, educational researchers, including researchers 
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identified with the research on teacher-thinking movement, have attempted to document 
and describe the processes of teacher reflection and associated actions, and the 
relationship between these processes and teacher development (La Boskey, 1990; 
Russell and Munby, 1991). Other researchers have focused on studying the social and 
individual conditions which influence the reflections of teachers (Erickson and 
Mackinnon, 1991; Grimmett and Crehan, 1990; Zeichner, 1998; and Gemechu, 2014). 

Interestingly, the reasons that initiated the Teacher Education System Overhaul (TESO) 
reform in Ethiopia thirteen years ago were very much similar to the current problems 
that characterize teacher education. For example, in introducing Teacher Education 
System Overhaul (TESO), it was remembered that Ministry of Education (MoE, 2003) 
in Teshome (2001) outlined the following causes: (1) the professional competence of 
teachers is deficient, (2) the content knowledge of teachers is unsatisfactory, (3) the 
teaching skills and techniques are very basic, (4) teachers do not match up to the 
standards and expectations of their professions, (5) practicum receives inadequate 
emphasis and is insufficiently implemented, (6) the quality of courses and methods of 
teaching are theoretical and teacher centred, (7) there is lack of professionalism, and 
ethical values in Ethiopian teacher education program 

Consequently, it is reasonably common for preservice courses to be designed by 
predominantly gain so as to accommodate problems that have already been mentioned. 
As a result, student-teachers are often not introduced to educational research in general 
and action research as reflective practices in particular. Therefore, the researcher 
attempted to fill the existed gap so that the attitudes of student-teachers, principals and 
supervisors would be improved to increase the attitudes of these stakeholders towards 
action research as reflective practices. 

THE CONCEPT AND IMPLICATIONS OF ACTION RESEARCH 

Action research is a process in which participants examine their own educational 
practice systematically and carefully, using the techniques of research (Gemechu, 2014). 
It is based on the following assumptions: (1) Teachers and principals work best on 
problems they have identified for themselves. (2) Teachers and principals become more 
effective when encouraged to examine and assess their own work and then consider 
ways of working differently. (3)Teachers and principals help each other by working 
collaboratively. (4) Working with colleagues helps teachers and principals in their 
professional development (Watts, 1985). 

An analysis of these teachers’ education efforts revealed instructional strategies that tend 
to characterize reflective practices were: action research, ethnography, writing and 
reflection, supervision and reflective teaching, curriculum development and analysis 
(Valii, 1992). Moreover, Zeichner (1987) provides a useful review of the use of action 
research in teacher education and the kinds of changes in teachers' perception which are 
believed to be affected by student teachers’ involvement in such research. These changes 
include: (1) a different conception of the teacher role; (2) increasing self-confidence; (3) 
changes in stages of concern; (4) increasing awareness of classroom events; (5) attaining 
positive disposition towards reflection; (6) changes in specific educational beliefs; (7) 
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increasing the congruence between theory and practice; and (8) broadening of teachers' 
views of teaching, schooling and society. 

Reflective Practice and Professional Development 

Reflective practice can be a beneficial process in teacher professional development for 
both pre-service and in-service teachers. According to Schon (1987) who introduced the 
concept of reflective practice as a critical process, he tried to refine one's artistry or craft 
in a specific discipline. He recommended reflective practice as a way for beginners in a 
discipline to recognize consonance between their own individual practices and those of 
successful practitioners. As defined by him, reflective practice involves thoughtfully 
considering one's own experiences in applying knowledge to practice while being 
coached by professionals in the discipline. After the concept of reflective practice was 
introduced by Schon, many schools, colleges, and departments of education began 
designing teacher education and professional development programs based on this 
concept. As the concept grew in popularity, some researchers cautioned that SCDEs that 
incorporated reflective practice in their teacher education programs were focusing on the 
process of reflective practice while sacrificing important content in teacher education 
(Clift etal, 1990). 

These researchers recommended that reflective teaching combine John Dewey's 
philosophy on the moral, situational aspects of teaching with Schon's process for a more 
contextual approach to the concept of reflective practice. He took issue with what they 
considered to be a checklist or reflection on demand mentality, reflection processes with 
no link to conceptual frameworks, a failure to encourage students to challenge teaching 
practices, and a need for personal disclosure that was beyond the capacity of some 
young teachers. Bound and Walker (1998) suggest that these weaknesses can be 
addressed when the teacher-coaches create an environment of trust and build a context 
for reflect- on unique to every learning situation. Reflective practice has also been 
defined in terms of action research. Action research, in turn, is defined as a tool of 
curriculum development consisting of continuous feedback that targets specific 
problems in a particular school setting (Hopkins & Antes, 1990). 

Incorporating reflection into practice 

Reflective practice is used at both the pre-service and in-service levels of teaching. 
Coaching and peer involvement are the two aspects of reflective practice seen most 
often at the pre-service level. Teacher educators can most effectively coach student 
teachers in reflective practice by using students' personal histories, dialogue journals, 
and small and large-group discussions about their experiences to help students reflect 
upon and improve their practices. Kettle and Sellars (1996) studied the development of 
third- year teaching students. They analysed the students' reflective writings and 
interviewed them extensively about their reflective practices. They found that the use of 
peer reflective groups encouraged student teachers to challenge existing theories and 
their own preconceived views of teaching while modelling for them a collaborative style 
of professional development that would be useful throughout their teaching careers 
(Kettle and Sellars, 1996). At the level of in-service teaching, studies have shown that 
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critical reflection upon experience continues to be an effective technique for 
professional development. Therefore, effective teacher professional development should 
involve more than occasional large-group sessions; it should include activities such as 
study teams and peer coaching in which teachers continuously examine their 
assumptions and practices. 

Research Aim 

The main purpose of this study was aimed to investigate the attitudes of principals, 
supervisors and mentees towards action research as reflective practices. Specifically, the 
study was intended to: 

(i) Find out the attitudes of student-teachers (mentees) towards action research as 
reflective practices. 

(ii) Pinpoint the extent at which the attitudes of school principals and supervisors affect 
the attitudes of mentees towards action research as reflective practices. 

(iii) Identify the extent to which student-teachers (the mentees’) working environments 
directly or indirectly affect mentees’ attitude towards action research as reflective 
practices. 

(iv) Assess the degree to which the university lecturers’ methods of teaching affect the 
attitudes of mentees towards action research as reflective practices. 

(v) Seek out the possible alternative solutions in coordination with concerned 
stakeholders to settle those problems related to PGDT programs to make it effective as 
program in general and as a profession in particular. 

METHOD 

Descriptive survey research design was employed to carry out this study because the 
very purpose of descriptive survey research design is to describe the characteristics or 
behaviours of a given population in a systematic and accurate fashion. Descriptive 
survey research design, according to Best ( in Cohen et.al, 2007), is concerned with 
conditions or relationships that exist; practices that prevail; beliefs, points of views, or 
attitudes that are held; processes that are going on; effects that are being felt; or trends 
that are developing. Therefore, principals, supervisors and mentees attitudes towards 
action research as reflective practices were surveyed and the data collected was 
subjected to both quantitative and qualitative analysis. The target population for this 
study consisted of principals, supervisors and mentees who have been working in these 
three clustered centres (Chiro, Haramaya and Jigjiga) regularly. 

Study Samples 

The samples used for this study consisted of 82 mentees and 38 school principals taken 
from three clustered centres (Chiro, Haramaya, and Jigjiga) by stratified random 
sampling whereas 26 school supervisors were taken from the three clustered centres 
mentioned above by employing availability sampling techniques. Stratified random 
sampling technique was employed to principals and mentees because firstly, there were 
different subdivisions in the targeted population which are important to be considered. 
Secondly, there were also variations in population sizes of different strata in this case 
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(clustered centres, sex, ages and experiences) of the populations which were not equal in 
size. The primary data were collected through questionnaires from school principals, 
supervisors and mentees who have been working and supervised under these three 
clustered centres in the academic year of 2014/15. Moreover, structured observational 
checklist was employed to get adequate information for further evidence in this study. 

FINDINGS 

The data obtained from respondents were analysed using the Statistical Package for the 
Social Sciences (SPSS version 16). The mean score (M) was used to see the level of 
agreement of respondents on the attitudes of action research as a reflective practice. 
Accordingly, If M = 1.00-1.50, it is Strongly Disagree; if M = 1.50-2.50, it is Disagree; 
if M = 2.50-3.50, it is Undecided if M= 3.50-4.50, it is Agree, and if M = 4.50-5.00, it is 
Strongly Agree. On the other hand, the standard deviations of the score used to measure 
how the respondents’ response deviated from the mean score. One way ANOVA 
statistical analysis was used to see the differences among the three groups of 
respondents of the three clustered centres. 

Table 1 


Mentees’ attitude towards action research as reflective practices 


Items 

Descriptive Statistics 

GM SD SV 

SS 

Summary of ANOVA 
df MS F 

Sig 

Chiro 



Between Groups 

33.19 

2 

16.55 

9.51 

0.01 

Cluster 

3.54 

1.52 

Within Groups 

137.46 

79 

1.74 



Center 



Total 

170.65 

81 




Haramay 



Between Groups 

16.48 

2 

8.24 

2.96 

0.06 

a Cluster 

3.55 

1.39 

Within Groups 

219.62 

79 

2.78 



Center- 



Total 

236.10 

81 




Jigjiga 



Between Groups 

6.29 

2 

3.19 

1.19 

0.60 

Cluster 

3.68 

1.51 

Within Groups 

212.51 

79 

2.69 



Center 



Total 

218.80 

81 





The data summarized in the tablel clearly reveals that the calculated mean score of the 
respondents of each clustered centre respectively were 3.54, 3.55 and 3.68. This shows 
us that almost all of them were agreed on lack of interest, lack of adequate knowledge, 
extreme dependence on theory and inadequate teaching skills from university PGDT 
lecturers and poor status of student-teachers towards action research as reflective 
practices were drained from them in poor motivation and poor attitudes. Furthermore, 
the obtained standard deviations from the three clustered centres were 1.52, 1.39 
and 1.51 which respectively were showed us that there was a little dispersion among 
mentees from Chiro and Haramaya, and between Haramaya and Jigjiga even though 
there was no much dispersion between Chiro and Jigjiga. On the other hand, the 
computed F ratio at a = 0.05, F (2, 79) = 9.51 in the case of Chiro clustered centre 
exceeds the critical region at a = 0.05, F (2, 79) = 3.11). So, it was found that there was 
statistically a significant mean difference among mentees on the parameters of attitudes 
towards action research as reflective practices, F (2, 79) = 9.51, p < 0.05, one tailed. On 
the contrary, the computed F at a = 0.05, F (2, 79) = 2.96 and F (2, 79) = 1.19 in case of 
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both Haramaya and Jigjiga clustered centres were less than the critical region at a = 
0.05, F (2, 79) = 3.11). Therefore, it was found that there were no statistically 
significance mean differences among mentees in lack of interest, lack of adequate 
knowledge, extreme dependence on theory and inadequate teaching skills from 
university PGDT lecturers and poor status of student-teachers ttowards action research 
as reflective practices, F (2, 79) = 2.96, and F (2, 79) = 1.19 p > 0.05, one tailed. 
Moreover, the structured observational checklists showed that almost the same evidence 
was observed except the difference existed on lack of instructional materials and 
references. 

Table 2 

Mentees’ attitudes towards the influence of Lecturers Methodology in teaching action 
research as reflective practices is shown below _ 


Descriptive Statistics Summary of AN OVA 


Items 

M 

SD 

SV 

SS 

df 

MS 

F 

Sig 

Haramaya 



Between Groups 

26.81 

2 

13.41 

7.98 

0.00 

Clustered 

2.97 

1.45 

Within Groups 

132.72 

79 

1.68 



Center 



Total 

159.53 

81 




Chiro 



Between Groups 

8.48 

2 

4.24 

1.70 

0.31 

Clustered 

3.11 

1.57 

Within Groups 

158.00 

79 

2.50 



Center 



Total 

369.13 

81 




Jigjiga 



Between Groups 

0.74 

2 

0.37 

0.36 

0.99 

Clustered 

3.26 

1.58 

Within Groups 

80.58 

79 

1.02 



Center 



Total 

81.32 

81 





The summarized data in the table 2 clearly reveals that the computed mean score of the 
respondents of each centres were respectively 2.97, 3.11 and 3.26 which were shown us 
that almost all of them were undecided on large number of mentees per class, lack of 
innovative in methodology, lack of instructional materials, inadequate supervision of the 
inspectors in secondary schools, and lack of dedication from lecturers did not bring 
anything different among them as far as the attitudes of action research as reflective 
practices was concerned. In additions, the obtained standard deviations of the three 
clustered centres respectively were 1.46, 1.57 and 1.57. This shows us that there were no 
much consistency existingamong the three clustered centres on those parameters. 

On the other hand, the calculated F at a = 0.05, F (2, 79) = 5.38 in case of Haramaya 
clustered centre exceeds the critical region at a = 0.05,F (2, 79) = 3.11. Hence, one can 
conclude that there was statistically a significance mean difference among mentees’ 
attitudes towards action research as reflective practices, F (2, 79) = 5.38, p < 0.05, one 
tailed. On the other hand, the calculated F at a = 0.05, F (2, 79) = 1.70 and F (2, 79) = 
1.42 in both Jigjiga and Chiro clustered centres respectively were less than the critical 
region F at a = 0.05, F (2, 79) = 3.11. Hence, it could be concluded that there were no 
statistically significant mean differences among mentees’ attitudes towards action 
research as reflective practices, F (2, 79) = 1.70 and F (2, 79) = 1.42, p > 0.05, one 
tailed respectively. Moreover, the structured observational checklists showed that almost 
the same evidence was observed except the difference existed on lack of instructional 
materials and methodology. 
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Table 3 

Environmental factors on mentees’ attitude towards Action Research as reflective practices 
Descriptive Statistics Summary of ANOVA 


Items 

M 

SD 

SV 

SS 

df 

MS 

F 

Sis- 

Chiro 



Between Groups 

6.70 

2 

3.35 

1.36 

0.10 

Clustered 

3.60 

1.40 

Within Groups 

195.13 

79 

2.47 



Centers 



Total 

201.83 

81 




Haramaya 



Between Groups 

2.03 

2 

1.05 

0.50 

0.67 

Clustered 

3.76 

1.16 

Within Groups 

164.32 

79 

2.08 



Center 



Total 

166.35 

81 




Jigjiga 



Between Groups 

5.52 

2 

2.76 

1.47 

0.30 

Clustered 

3.86 

1.50 

Within Groups 

148.52 

79 

1.88 



Centers 



Total 

154.04 

81 





From the table 3, it can be seen that the computed mean scores for the three cluster centres 
(Chiro, Haramaya and Jigjiga) were 3.60, 3.76 and 3.86, respectively. This indicates that 
condition that the entire three cluster centres ‘mentees were agreed on the five 
environmental factors (personal attributes, system requirements, pedagogical knowledge, 
modelling and feedback) had a negative impact on mentees’ attitudes towards action 
research as reflective practices. Moreover, the computed standard deviation of the 
threeclustered centres mentioned above were 1.40, 1.16 and 1.50, respectively..These also 
indicated that the majority of mentees were agreed on the five environmental factors 
affecting their attitudes towards action research as reflective practices even though there 
were variability among each group. Moreover, the obtained F ratio at a = 0.05, F (2, 79) = 
1.36), F (2, 79) = 0.50 and F (2, 793) = 1.47 in all the three clustered centres were much less 
than the critical region at a = 0.05, F (2, 79) = 3.11. Hence, it could be concluded that there 
were no statistically significant mean differences among mentees on these five 
environmental factors affecting their attitudes towards action research as reflective 
practices, F (2, 79) = 1.36), F (2, 79) = 0.50 and F (2, 79) =1.47, p > 0.05, one tailed 
respectively. Moreover, the structured observational checklists obtained during supervisions 
and reflective sessions indicated that these five environmental factors had been proven in 
affecting mentees’ attitudes towards action research as reflective practices. 

Table 4 

School principals’ and supervisors’ “Personal Attributes” towards action research as 
reflective practicec 

Descriptive Statistics Summary of ANOVA 


Items 

M 

SD 

SV 

SS 

df 

MS 

F 

Sig. 

Chiro 



Between Groups 

3.94 

2 

1.97 

0.99 

0.55 

Clustered 

4.06 

1.16 

Within Groups 

121.39 

61 

1.99 



Centers 



Total 

125.33 

63 




Haramaya 



Between Groups 

5.73 

2 

2.87 

1.49 

0.37 

Clustered 

4.21 

1.14 

Within Groups 

117.12 

61 

1.92 



Center 



Total 

122.85 

63 




Jigjiga- 



Between Groups 

5.86 

2 

2.93 

1.75 

0.30 

Clustered 

4.25 

1.08 

Within Groups 

241.45 

61 

1.67 



Centers 



Total 

101.87 

63 
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From the data in table 4, it is apparent that the computed mean scores for the three 
cluster centres (Chiro, Haramaya and Jigjiga) were 4.06, 4.21 and 4.25, respectively. 
This indicates that the school principals and supervisors in all three clustered 
centreswere agreed on the fact that five personal attributes (listening attentively, 
comforting in talking, supporting, assisting in reflecting and instilling confidence) had 
an impact on mentees’ attitudes towards action research as reflective practices. Besides, 
the computed standard deviations of the three clustered centres mentioned above were 
1.16, 1.14 and 1.04, respectively. These indicated that the majority of the school 
principals and supervisors were agreed on “personal attributes” towards action research 
as reflective practices even though there was variability among groups. On the other 
hand, the obtained F ratio at a = 0.05, F (2, 61) = 0.99, F (2, 61) = 1.49 and F (2, 61) = 
1.75 in all the three clustered centres were very much less than the critical region at a = 
0.05, F (2, 61) = 3.15. Hence, it could be concluded that there were no statistically 
significant mean differences among school principals and supervisors on personal 
attributes towards action research as reflective practices, F (2, 61) = 0.99, F (2, 61) = 
1.49 and F (2, 61) = 1.75, p > 0.05, one tailed respectively. Moreover, the structured 
observational checklists during supervisions and reflection sessions proving the above 
findings were held the same. 

Table 5 

School principals and supervisors’ “System Requirements” towards action research 
Descriptive Statistics Summary ofANOVA 


Items 

M 

SD 

SV 

SS 

df 

MS 

F 

Sig. 

Chiro 



Between Groups 

0.07 

2 

0.04 

0.27 

0.99 

Clustered 

3.96 

0.95 

Within Groups 

9.15 

61 

0.15 



Center 



Total 

9.22 

63 




Haramaya 



Between Groups 

4.84 

2 

2.42 

1.96 

0.36 

Clustered 

4.00 

1.26 

Within Groups 

137.25 

61 

2.25 



Center 



Total 

142.09 

63 




Jigjiga- 



Between Groups 

0.49 

2 

0.25 

0.25 

0.98 

Clustered 

4.22 

1.07 

Within Groups 

61.00 

61 

1.00 



Center 



Total 

61.49 

63 





As it was indicated in the table 5, the g mean scores for the three clustered centres 
(Chiro, Haramaya and Jigjiga respectively) were 3.96, 4.00 and 4.22. This indicates that 
the three clustered centers’ principals and supervisors were agreed on the fact that three 
system requirements (discussing aims, discussing policies and outlining curriculum) had 
an impact on mentees’ attitudes towards action research as reflective practices. 
Moreover, the computed standard deviations of the three clustered centres mentioned 
above respectively were 0.95, 1.26 and 1.07. Moreover, the obtained F ratio at a = 0.05, 
F (2, 61) = 0.27), F (2, 61) = 1.96 and F (2, 61) = 0.25 in all the three clustered canters 
were very much less than the critical region at a = 0.05, F (3, 61) = 3.15). Hence, it 
could be concluded that there were no statistically significant mean differences among 
school principals and supervisors on system requirements on mentees’ attitudes towards 
action research as reflective practices, F (2, 61) = 0.27), F (2, 61) = 1.96 and F (2, 61) = 
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0.25, p > 0.05, one tailed respectively. However, the structured observations checklists 
during supervisions and reflection sessions disproved the above findings. 

Table 6 

School Principals’ and Supervisors’ on “Pedagogical Knowledge” towards action 
research 


Descriptive Statistics Summary ofANOVA 


Items 

M 

SD 

SV 

SS 

df 

MS 

F 

Sig 




Between Groups 

4.38 

2 

2.19 

1.87 

0.30 

Jigjiga Clustered 

4.16 

1.21 

Within Groups 

71.37 

61 

1.17 



Center 



Total 

75.83 

63 







Between Groups 

4.14 

2 

2.07 

1.62 

0.38 

Chiro, Clustered 

4.16 

1.03 

Within Groups 

78.08 

61 

1.28 



Center 



Total 

82.22 

63 







Between Groups 

0.97 

2 

0.49 

0.5 

0.86 

Haramaya 

4.29 

0.91 

Within Groups 

59.78 

61 

0.98 



Clustered Center 



Total 

60.75 

63 





From the table 6, it can be seen that the computed mean scores for the three clustered 
centres (Jigjiga, Chiro and Haramaya) were 4.16, 4.16 and 4.29, respectively.. This 
indicates that the school principals and supervisors in all three clustered centres were 
agreed on the fact that eleven practices of pedagogical knowledge (providing 
viewpoints, discussing problem solving, guiding preparation, discussing assessment, 
assisting with teaching strategies, discussing content knowledge, assisting with 
classroom management, discussing questioning techniques, discussing implementation, 
assisting in planning, and assisting with time tabling) had a negative impact on mentees’ 
attitudes towards action research as reflective practices. Moreover, the computed 
standard deviations of the three clustered centres mentioned above were 1.21, 1.03 and 
0.91, respectively. . Besides, the obtained F ratio at a = 0.05, F (2, 61) = 1.87), F (2, 61) 
= 1.62 and F (2, 61) = 0.50 in all the three clustered canters were very much less than 
the critical region at a = 0.05, F (2, 61) = 3.15). Hence, it could be concluded that there 
were no statistically significant mean differences among school principals and 
supervisors on pedagogical knowledge on mentees’ attitude towards action research as 
reflective practices, F (2, 61) = 1.87), F (2, 61) = 1.62 and F (2, 61) = 0.50, p > 0.05, 
one tailed respectively. Moreover, the structured observations checklists conducted 
during supervisions and reflection sessions supported the above findings. 
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Table 7 

School principals’ and supervisors’ opinions on “Modelling” towards action research as 
reflective practices 


Descriptive Statistics ANOVA Summary Table 


Items 

M 

SD 

SV 

SS 

df 

MS 

F 

Sig 

Chiro 



Between Groups 

5.04 

2 

2.52 

2.03 

0.12 

Clustered 

3.55 

1.05 

Within Groups 

75.64 

61 

1.24 



Center 



Total 

80.68 

63 




Haramaya 



Between Groups 

4.09 

2 

2.05 

1.49 

0.18 

Clustered 

3.60 

1.11 

Within Groups 

84.18 

61 

1.38 



Center 



Total 

88.29 

63 




Jigjiga- 



Between Groups 

5.19 

2 

2.59 

1.18 

0.37 

Clustered 

3.74 

1.25 

Within Groups 

133.59 

61 

2.19 



Center 



Total 

138.78 

63 





As it can be understood from table 7, the computed mean scores for the three clustered 
centres (Chiro, Haramaya and Jigjiga) were 3.55, 3.60 and 3.74, respectively.. This 
indicates that all the three clustered centers’ school principals and supervisors were 
agreed on the idea that eight practices of modelling (demonstrating hands-on activities, 
displaying enthusiasm for teaching, modelling a well-designing lesson, modelling 
effective teaching, modelling teaching, modelling rapport with students, using syllabus 
language, and modelling classroom management) were found to have a negative impact 
on mentees’ attitudes towards action research as reflective practices. Furthermore, the 
computed standard deviations of the three clustered canters mentioned above were 1.05, 
1.11 and 1.25, respectively.. On the other hand, the obtained, F ratio at a = 0.05, F (2, 
61) = 2.03, F (2, 61) = 1.49 and F (2, 61) = 1.18 in all the three clustered canters were 
very much less than the critical region at a = 0.05, F (2, 61) = 3.15. Hence, it was 
concluded that there were no statistically significant mean differences among school 
principals and supervisors on modelling towards action research as reflective practices, 
(2, 61) = 2.03, F (2, 61) = 1.49 and F (2, 61) = 1.18, p > 0.05, one tailed respectively. 
Moreover, the structured observational checklists conducted during supervision and 
reflective sessions proved that these issues were very important for mentees even though 
the reality were different from what was going in the actual sense. 
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Table 8 

School principals’ and supervisors’ ideas on “Providing Feedback” towards action 
research as a reflective practices 


Descriptive Statistics ANOVA Summary Table 


Items 

M 

SD 

sv 

ss 

df 

MS 

F 

Sig 

Jigjiga 



Between Groups 

1.40 

2 

0.70 

0.35 

0.92 

Clustered 

3.53 

1.25 

Within Groups 

123.22 

61 

2.02 



Center 



Total 

124.62 

63 




Chiro 



Between Groups 

4.03 

2 

2.02 

1.51 

0.38 

Clustered 

3.54 

1.14 

Within Groups 

81.74 

61 

1.34 



Center 



Total 

85.77 

63 




Haramaya 

Q S7 

1.17 

Between Groups 

3.76 

2 

1.88 

1.31 

0.55 

Clustered 

J.u / 


Within Groups 

87.84 

61 

1.44 



Center 



Total 

91.60 

63 





As it was indicated in table 9, the computed mean scores for the three clustered centres 
(Jigjiga, Chiro and Haramaya) were 3.53, 3.54 and 3.57, respectively. . This indicated 
that the school principals and supervisors of all the three clustered centers’were agreed 
on the idea that providing six “feedback” practices (providing evaluation on teaching, 
reviewing lesson plans, providing oral feedback, providing written feedback, articulating 
expectations and observing teaching to mentees) were found to be a negative impact on 
mentees’ attitudes towards action research as reflective practices. Besides, the computed 
standard deviations of the three clustered centres mentioned above were 1.25, 1.14 and 
1.17, respectively.. On the other hand, the computed F ratio at a = 0.05, F (2, 61) = 
0.35), F (2, 61) = 1.51 and F (2, 61) = 1.31 in all the three clustered centres were 
respectively very much less than the critical region at a = 0.05, F (2, 61) = 3.15. Hence, 
it was concluded that there were no statistically significant mean differences among 
school principals and supervisors ideas on providing feedback to mentees’ attitude 
towards action research as reflective practices, F (2, 61) = 0.35), F (2, 61) = 1.51 and F 
(2, 61) = 1.31, one tailed respectively. In addition to these statistical finding, the 
structured observational checklists conducted during the supervision and reflective 
sessions proved that these issues were very important for the mentees even though the 
reality were different from what was going on in the actual situations. 

DISCUSSION 

This study attempts to investigate the Attitude of School Principals, Supervisors and 
Mentees towards Action Research as a Reflective Practices with particular reference to 
Eastern Ethiopian Post Graduate Diploma in Secondary School Teaching (PGDT). One 
interesting finding of this study was that all mentees were agreed on the lack of interest, 
the lack of adequate knowledge, the extreme dependence on theory and the inadequate 
teaching skills from university PGDT lecturers and poor status of mentees-themselves 
towards action research as reflective practices. On the other hand, the finding of the 
same study was found that almost all of the respondents were undecided on large 
number of mentees per class, the lack of innovative in methodology, the lack of 
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instructional materials, the inadequate supervision of the inspectors in secondary 
schools, and the lack of dedication from lecturers did not bring anything different among 
them as far as the attitudes of action research as reflective practices was concerned. The 
second interesting finding was that the entire three cluster centres ‘mentees were agreed 
on idea that the five environmental factors (personal attributes, system requirements, 
pedagogical knowledge, modelling and feedback) had a negative impact on mentees’ 
attitudes towards action research as reflective practices. 

The third interesting finding was that t the school principals and supervisors in the 
entire three clustered centres were agreed on the idea that five personal attributes 
(listening attentively, comforting in talking, supporting, assisting in reflecting and 
instilling confidence) had a negative impact on mentees’ attitudes towards action 
research as reflective practices. Moreover, the one way ANOVA analysis was indicated 
that there were no statistically significant mean differences among the respondents. The 
fourth interesting finding in this study was that the three clustered centers’ principals 
and supervisors were agreed on the idea that the three systems’ requirements (discussing 
aims, discussing policies and outlining curriculum) had an impact on mentees’ attitudes 
towards action research as reflective practices. 

Furthermore, it was found that there were no statistically significant mean differences 
among the three centres on three system requirements (discussing aims, discussing 
policies and outlining curriculum). The fifth interesting finding in the same study was 
that the school principals and supervisors of the three clustered centres were agreed on 
the idea that eleven practices of pedagogical knowledge (providing viewpoints, 
discussing problem solving, guiding preparation, discussing assessment, assisting with 
teaching strategies, discussing content knowledge, assisting with classroom 
management, discussing questioning techniques, discussing implementation, assisting in 
planning, and assisting with time tabling) had a negative impact on mentees’ attitudes 
towards action research as reflective practices. Moreover, one way ANOVA analysis 
was shown us that there were no statistically significant mean difference among school 
principals and school supervisors on these variables. These indicated that the variables 
have been negatively affected the mentees’ attitudes towards action research as 
reflective practices. 

The sixth interesting finding in the same study was that the school principals and 
supervisors of all the three clustered centers were agreed on the idea that the seven 
practices of modelling (demonstrating hands-on activities, displaying enthusiasm for 
teaching, modelling a well-designing lesson, modelling effective teaching, modelling 
rapport with students, using syllabus language, and modelling classroom management) 
were found to have a negative impact on mentees’ attitudes towards action research as 
reflective practices. Moreover it was found that there were no statistically significant 
mean differences among the three groups in the three clustered centres on these 
variables. Finally, another important finding was that all the three clustered centers’ 
school principals and supervisors were agreed on the idea that providing feedback 
practices (providing evaluation on teaching, reviewing lesson plans, providing oral 
feedback, providing written feedback, articulating expectations and observing teaching 
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to mentees) were found to be a negative impact on mentees’ attitudes towards action 
research as reflective practices. Furthermore, there were no statistically significant mean 
differences among the three centres on these variables. 

The finding of this study is also supported by the study carried out by Sharpe (2004) 
who found that the concept of action research as reflective practices regarded the 
teacher as a moral agent and an informed, knowledgeable practitioner. The distinctive 
nature of professional knowledge lies in the interplay between its construction and use. 
When teachers use their knowledge, use changes what that knowledge is. 

Implications of the study 

The impact of this study proved that attitude of school principals, supervisors and 
mentees towards action research as reflective practices had a negative impact on 
teaching learning processes in schools. Teachers as action researcher and practitioners 
apply the rigors of scientific inquiry in the context of their classroom and classroom 
experience in attempt to improve teaching effectiveness. Because action research as 
reflective practices is conducted by classroom teachers, it services as a vehicle through 
which teachers investigate issues of interest and then incorporate the result into their 
own planning and future teaching. 

There are only few studies conducted in Ethiopia that relates to the attitudes of principals, 
supervisors and mentees towards action research as reflective practices. Thus, based on the 
findings, it is an evident that action research as reflective practices has been found to 
serve not only as a means of improving teaching but also in developing practitioners’ 
flexibility and problem solving skills and their attitudes to professional development and 
the process of change. Therefore, it is recommended that participations in action research 
as reflective practices is resulted in increased confidence, self esteem, willingness to 
embrace and liberated creative potential for teacher educators. 

Limitation and Reconmiended Future Studies 

For future studies, it is recommended that larger samples should be included in the study 
areas. By using larger populations such as by including all secondary schools found in 
Eastern Ethiopian from Harari and Dire Dewa City Administration, the research result can 
be generalized across Eastern Ethiopian Secondary Schools. As such, the attitudes of 
school principals, supervisors and mentees towards action research as reflective practices 
for the pilgrimage topic can be promoted if the findings of the future study are similar to 
this study. 

Future studies are also recommended to look at the selection of students by taking into 
account the differences extended beyond the expected, such as socioeconomic 
backgrounds that may influence these studies as the descriptive survey research design 
used in this study had used existing class, assuming that the three clustered centres are 
similar. Location of schools such as rural schools and urban located school might 
contribute to different result for the study. Furthermore the study is limited only to the 
topic of the attitudes of school principals, supervisors and mentees towards action 
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research as reflective practices. Thus, it is suggested that the same study should be 
expanded and applied to topics and other places of worship. 

CONCLUSIONS 

This study found that the attitude of principals, supervisors and mentees towards action 
research as reflective practices has had a negative impact on teaching profession in 
general and mentees (student teachers) in particular. The reason is that school principals, 
supervisors and mentees have developed negative attitudes towards action research as 
reflective practices. They have never understood that action research as reflective 
practices were used to provide a vehicle for improving teacher’s decision making and 
increasing teacher effectiveness and for encouraging professional practices. Moreover, 
school principals and supervisors have failed to understand that action research as 
reflective practices are used to (1) be a tool for individual teacher focusing on changes 
within her/ his classroom, (2) be an approach employed by a research team of teachers 
addressing a problem that extends across the classroom, and (3) be a facilitative 
approach to school wide or district wide problems. Therefore, school principals and 
supervisors need to provide supporting, encouraging and motivating mentees (student- 
teachers) so as to attract them in the profession of teaching. Whenever these 
stakeholders develop positive attitudes towards action research as reflective practices, 
they can bring the necessary changes that the country will expect them to bring changes 
in its next quality generation. 
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Turkish Abstract 

Okul Miidurlerinin, Miidiir Yardimcdannin ve Ogrencilerin Yansitici Dii§iince Yontemine 
Yonelik Eylem Ara§tirmasina Kar§i Tutumlan 

Bu 9 ali§manm amaci uzaktan egitimde (PGDT) miidiirlerin, miidiir yardimcilarimn ve 
ogrencilerin yansitici dii§iince yontemine yonelik eylem ara§tirmasina kar§i tutumlarmi 
incelemektir. Bu 9 ali§mada 3 tane birbirine yakin merkezden tabakali rastgele ornekleme 
yontemine gore alinan 82 ogrenci, 38 miidiir ve 26 amir kullamlmi§tir. Arasjtirmaci, verilerin 
yorumlanmasi ve orneklemin karakteristigini tammlamak i 9 in betimleyici istatistik (standart 
sapma ve ortalama deger) kullanmi$tir. Buna ek olarak olasi degi§kenlerin oldugu gruplar 
i 9 indeki ve gruplar arasindaki anlamli farkliligi kar§ila§tirmak i 9 in de 9 ikarimsal istatistik yontemi 
(tek yonlii ANOVA) tercih edilmi§tir. Bu 9 ali§manm bulgulan, Haramaya Kampiisiindeki 
yaratici yontemlerden, egitici ara 9 - gere 9 lerden ve uzman egitimcilerden yoksun ogrencilerin 
yansitici dii§iince yontemine yonelik eylem ara§timiasma kar§i tutumlarmda istatistiksel olarak 
anlamli bir farklilik oldugunu gostermi^tir. Bu yiizden miidiirler ve miidiir yardimcilari gibi 
sistem uygulayicilarimn ulusun ihtiyaci olan, Etiyopyali 90 cuklarm egitim kalitesini arttirmak ve 
davram? degi§ikliklerini saglama konusunda ahlakli, pratik, profesyonel, sorumluluk sahibi ve 
ele?tirel davranmasi gerekmektedir. 

Anahtar Kelimeler: tutum, Haramaya Universitesi, psikoloji, Etiyopyali 90 cuklar, okul miidiirleri, 
yansitici ogretim 
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French Abstract 

Attitude de Principaux Scolaires, Superviseurs et Mentees vers Recherche d'Action comme 
Pratiques Reflechissantes 

Cette etude a ete visee pour examiner l'attitude de principaux, des superviseurs et mentees vers la 
recherche d'action comme des pratiques reflechissantes(reflechies) dans lc Diplome d'Etudiant 
post-licence dans le College d'enseignement general Enseignant (PGDT). Les echantillons utilises 
pour cette etude ont consiste en 82 mentees, 38 Principaux et 26 Superviseurs pris de trois centres 
groupes en utilisant la technique d'echantillonnage aleatoire stratifiee pour mentees et des 
principaux tandis que la disponibilite echantillonnant des techniques a ete employee pour des 
superviseurs. Pour faire paraitre ('interpretation de donnees et au point, le chercheur a utilise la 
statistique descriptive (le grand nombre moyen et des ecarts-types) pour decrire la nature des 
donnees et les caracteristiques de l'echantillon. De plus, la statistique deductive (une faqon) 
ANOVA) a ete employee pour comparer des differences moyennes significatives existent entre et 
dans les groupes de la valeur la plus probable des variables. Les conclusions de cette etude ont 
revele statistiquement la signification la difference moyenne parmi mentees en l'absence des 
methodologies novatrices, le manque de materiels ^instruction et le manque de devouement de 
conferenciers et des attitudes vers la recherche d'action comme des pratiques reflechissantes dans 
le cas de centre groupe Haramaya. Done, les principaux et les superviseurs de l'unite de mise en 
oeuvre du systeme devraient agir moralement, pratiquement, professionnellement, ethiquement, 
avec serieux et d'une fa 9 on critique afm de satisfaire le besoin professionnel de la nation 
d'apporter des changements comportementaux et l'education de qualite pour les enfants 
ethiopiens. 

Mots Cles: attitudes, Universite Haramaya, psychologie, enfants ethiopiens, principaux scolaires, 
pratiques reflechissantes 


Arabic Abstract 

AjLuj jLaaJLS " ■ p AI ^jaajAaaJ! J jAaJ! J Jjajtidl jjAa 

CjLajIaaII JIa ^JAJJAIaIIj j ^jIAaII t_£_)jAA A_a9^A ^lj 4 aaIja 1I oAA ^ 1 ~' ~ , 

82 Cy* ciijjLi *CailjAll oaa La.iVu,A!l ^aLuII t (PGDT) L^lliill ^jIaaII ^ 12*11 , ~ A. I jH ^jLa <^£1*11 
<_£JJAaj ^jAJjALoll "CljljAuC. 4Aj& A TL . I 1 ■ OA^2 ,Ia . S J .A a'I 26 J _)AAa 38 ‘SAJAIa 

- ' 1 JaSjll oAA ^llj dlULnll " ‘ ' -21 2 T J .A a’’ jA y ‘ —1 '.'C Akl ." t >Vq> L -A jjA* ^jIAaII 

yjj*ll ^ j, CjLLjll 4 » ■ ■ A, .—t-.-a y (LjL*a 1I Ajlil j p ' V | ^ Cl)L*jA CjUsupjIa) — — a VI . " A'i 

^jill 1 qa dilc,(_]»«*-} (one way ANOVA) ^IVaIaVI hAUa 

iojfcliA to A A_iaAI o,A& <•" VI ■a'Wl 

Hara.ma.ya. ^ Ajoi^Ic. CjL- u jUuJI (Jl<» dL^j c-ial j-allj (jjjjJaLa-all j 

J tljtg a c 1 j\OjVn j j (JjijIAaII a (jl t _ l~>j .clustered Cdltre 

J Ajtg A^.LaJl c_il »j~i>»V j aJjjjaaj 

CjLaijLq-aIIj (JliLVIj ^Ic. t Haramaya t*—aalj-dl t/il aK\' 
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German Abstract 

Einstellung der Schulleiter, Betreuer und Mentees zur Aktionsforschung als reflektierende 
Praktiken 

Diese Studie zielte darauf ab, die Haltung der Principals, Supervisoren und Mentees zur 
Aktionsforschung als reflektierende Praktiken in Postgraduierten-Diplom in Gymnasiallehre 
(PGDT) zu untersuchen. Die Proben, die fur diese Studie verwendet wurden, bestanden aus 82 
Mentees, 38 Principals und 26 Supervisoren, die aus drei gruppierten Zentren entnommen 
wurden, und zwar unter Verwendung einer geschichteten Zufallsstichprobe fur Mentees und 
Principals, wahrend die Verfugbarkeitsprufungstechniken fur die Supervisoren verwendet 
wurden. Um die Interpretation von Daten-Sound und auf den Punkt, der Forscher verwendet 
deskriptive Statistiken (Durchschnittswerte und Standardabweichungen), um die Art der Daten 
und die Merkmale der Probe zu beschreiben.Dariiber hinaus wurden inferentielle Statistiken 
(Einweg-ANOVA) verwendet, um einen signifikanten mittleren Unterschiede zwischen und 
innerhalb von Gruppen des wahrscheinlichsten Wertes der Variablen zu vergleichen. Die 
Ergebnisse dieser Studie zeigten eine statistisch signifikante mittlere Differenz zwischen Mannern 
aus Mangel an innovativen Methoden, mangelnde Unterrichtsmaterialien und mangelnde Elingabe 
von Dozenten und Haltungen gegeniiber Aktionsforschung als reflektierende Praktiken im Fall 
von Elaramaya gruppierten Zentrum. Daher sollten die Prinzipien und Aufsichtsbehorden der 
Implementierungseinheit des Systems moralisch, praktisch, fachlich, ethisch, verantwortungsvoll 
und kritisch handeln, um dem professionellen Bediirfnis der Nation nachzukommen, 
Verhaltensanderungen und qualitativ hochwertige Bildung fur die athiopischen Kinder 
herbeizufuhren. 

Schliisselworter: einstellungen, Elaramaya Universitat, psychologie, athiopische kinder, 
schulleiter, reflektierende praktiken 


Malaysian Abstract 

Sikap Pengetua Sekolah, Penyelia dan Menti ke arah Kajian Tindakan sebagai Amalan 
Reflektif 

Kajian ini bertujuan untuk mengkaji sikap pengetua, penyelia dan menti ke arah kajian tindakan 
amalan reflektif dalarn Diploma Lepasan Ijazah dalam Pengajaran Sekolah Menengah (PGDT). 
Sampel yang digunakan untuk kajian ini terdiri daripada 82 menti, 38 Pengetua dan 26 Penyelia 
diambil daripada tiga pusat berkelompok dengan menggunakan teknik persampelan rawak 
berstrata untuk murid, dan pengetua manakala ketersediaan teknik persampelan telah digunakan 
untuk penyelia. Bagi memudahkan penafsiran dan ketepatan data, pengkaji menggunakan statistik 
deskriptif (skor min dan sisihan piawai) untuk menggambarkan sifat data dan ciri-ciri sampel. 
Lebih-lebih lagi, statistik inferensi (sehala ANOVA) telah digunakan untuk membandingkan 
perbezaan min yang signifikan wujud di antara dan di dalam kumpulan yang mempunyai nilai 
yang paling mungkin bagi pembolehubah. Dapatan kajian ini menunjukkan terdapat perbezaan 
yang signifikan antara menti kerana kekurangan kaedah inovatif, kekurangan bahan-bahan 
pengajaran dan kekurangan dedikasi daripada pensyarah dan sikap terhadap kajian tindakan 
amalan reflektif dalam kes Elaramaya berkelompok pusat. Oleh itu, pengetua dan penyelia unit 
pelaksana sistem perlu bertindak dari segi moral, praktikal, profesional, beretika, 
bertanggungjawab dan kritikal bagi menampung keperluan profesional negara untuk membawa 
perubahan tingkah laku dan pendidikan berkualiti untuk anak-anak Ethiopia. 

Kata Kunci: sikap, Elaramaya Universiti, psikologi, kanak-kanak Ethiopian, pengetua sekolah, 
amalan reflektif 
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Russian Abstract 

OTHOUieHHe ,H,HpeKTOpOB, JaM lUpCKIOpOB H TlOTOpOB LUkO.I ItCC.IC lOBailUCM ^chctbiih, 
HanpaBJieHHbiM k OTpaacaTejibHoio IIpaKTiiKC 

Ocjib 3Toro nccJieqoBaqqa paccneflOBaTb OTHomeHHe qqpeKTopoB iiikoji, pyKOBoqqTeJieq h 
H acTaBJiaeMbie k qccjieqoBaqqeM qeiicTBqq b KaqecTBe OTpaacaTejibBoq npaKTHKH b ,H,qqjioMox 
AcnupaHTa b Cpeqqeii IIlKOJie npeqoqaBaqqa (PGDT). 06pa3qbi, HcnoJib3yeMbie qua 3Toro 
HCCJieqOBaHIM COCTOaJIH H3 82 TlOTOpOB, 38 npneminOB H 26 KOHTpOJiepOB, B3»TbIX H3 Tpex 
KJiacTepHbifi qeHTpoB c qcqoJib30BaqqeM CTpaTM(J)qqqpoBaBBoq cjiyqaqqoq Bbi6opKq qua 
TexHHKH TioTopoB h qqpeKTopoB niKOJi, b to BpeMa KaK TexqHKH Bbi6opKq qocTyqqocTq 6biji 
TpyqoycTpoena qua 3aMqqpeKTopoB. HTo6bi cqeaaTb MBTepqpeTaqqKt qaqqwx 3ByKOB q qo 
ToqRq, qccJieqoBaTenb qcqoJib3yeT oqqcaTejibqyro CTaTHCTHKy (cpeqqqe oqcBKq q CTanqapTBbie 
OTKJioqeqqa), hto6bi oqqcaTb qpqpoqy qanqbix q xapaKTepqcTqK o6pa3qa. KpoMe toto, 
BbiBeqeqqaa CTaTqcTqica (b oqny CTopoqy ANOVA) KOTopwe cpaBqqBaq psamnnn, cymecTByioT 
Meacqy q Bqyrpn rpyqq qaq6onee BepoaTBoro 3Baqesqa qepeMeqqbix. BbiBoqw q3 qaqqoro 
qccaeqoBaqqa qoKa3ajiw CTaTqcTqqecKyro 3BaHBMOCTb cpeqaeii pa3qqqw y tiotopob 
qpqoTcyTCTBqe qqqoBaqqoBBbix MeToqoaorqq, OTcyTCTBqq MaTepqaaoB o6yneqqa q OTcyrcTBqe 
qpeqaqqocTq qpeqoqaBaTeaeq q OTqomcqqe b qaqpaBJieqqq k qccaeqoBaqqro qeBCTBBa b 
OTpaacaTeabBoq qpaKTqKe b Kopqyce Haramaya. IlosTOMy, qqpeKTopw q 3aMqqpeKTopbi 
peajiq3yrouiero 3Beqa CBCTeMbi qoiDKBbi qeBCTBOBaTb MopajibBO, qpaKTqqecKB, 
qpoiJieccqoBajibBO, c STqqecKOB tohkb 3peana, OTBeTCTBeqqo q KpqTqqecKB, c TeM hto6bi 
qpqcBoco6qTb qpo(j>eccqoBajibBbie BOTpe6qocTq qaqqq, hto6bi qpqqecTq q3Meqeqna b 
BOBeqeqqe q qaTbRanecTBeBEoe o6pa30Baqqe siJmoecrbm qeTaM. 

KjiKtqeBbie CaoBa: OTBonieqqe, Haramaya yBBBepcBTeT, qcqxoaorqa, 3(J)qoqcKqe qeTB, 
qqpeKTopa niRoq, OTpaacaTeJibqaa qpaKTqKa 
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